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Presentation Notes
Leslie introduces session and Jill introduces presentation 2 as she ends.
(PLEASE STAY ON THIS SLIDE TILL NANCY  SAYS THE FOLLOWING)

NANCY SAYS:

Good Afternoon, everyone--it is my pleasure to be here with our team to talk about situating evaluation in a policy context.
For my part today, I will describe: 

What was the policy problem we needed to solve?

Why was USM tasked with the job of solving it? And

How Westat partnered with us to figure out how we would know if we were successful.


Next slide
	




What problem were we trying to solve in Maryland?

3

71%

24%

Community college Four-Year college

Students testing into developmental 
math in Maryland

$7,000 
$9,000 

Community college Four-Year college

Cost of Developmental Education
(per student per year)

Presenter
Presentation Notes
NANCY SAYS:

If this is a state-wide problem:  How did it end up in the University. System of Maryland’s lap? 3 top level reasons:


First,  USM:  One of the Most diverse System in the country:  170,000 students, 12 public universities (Research, comprehensive, 3 HBCU’s , rural and urban, large (30,000) and small (2,000)
	what works for USM will work for most of the state

Second,  Convenor:  My office, P-20, Charged with bridging gaps, smoothing transitions, looking at the pipeline from both student perspective (practical barriers) and state perspective (policy barriers and costs) 
Dev ed is both a policy barrier and practical barrier
	my office is charged with convening 2 year and 4 year 


Third:   Our convening role has led to successful joint applications for federal funding.—which led to our winning the First in the World Grant we are reporting on today.
	for this project we had five 4 year publics and 7 community colleges for a total of 12 partners

You can see why it might be a smart investment for the federal funders to invest in a system that can cross boundaries and convene partners.

So, How do we pull a partnership together to do this work?
	
		
First—once we identified the issue, we didn’t have to invent solutions—we looked to the research to find the best options.
	We chose to implement the pathways approach described by the Dana center at UT Austin.

But, having a good idea and implementing a good idea across a whole state with many different kinds of higher ed institutions are very different things.

For a big project, that has statewide implications, we had to define common goals for all stakeholders, both two year and four year, faculty, students and administration.


Next slide
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What is the USM and why did this land in our lap?

 USM is the most diverse public system in the country
 Serves 170,000 students
 Institutionally and geographically diverse 

 Acts as a “convener” within and across the system

 Had an existing P20 Policy Office and access to federal grant money

Presenter
Presentation Notes
Nancy
USM:  12 public universities (Research 1, comprehensive, HBI, rural and urban, large (30,000) and small (2,000)
	what works for USM will work for most of the state

Convenor: My office, P-20, Charged with bridging gaps, smoothing transitions, looking at the pipeline from both student perspective (practical barriers) and state perspective (policy barriers) 
Dev ed is both a policy barrier and practical barrier
	The way to do that is to act as a convenor—among our 12 institutions, and across K-12 and CC’s and 4 years


Policy:  Our convening role has led to joint applications for federal funding.—which led to our winning the First in the World Grant we will be reporting on.
	Leadership on large federal grants from US Department of Education (teacher collaboratives, mathematics reform) and National Science Foundation (Climate Change, STEM education, Computer science workforce development)
	

(Convenor:  we bring segments together:  Independent colleges and universities, community colleges, P-12 and public four years (UMBC, UB, Coppin, BCCC) 
UMCP, PGCPS, PGCC, BSU), FITW—12 (7 CCs, 5 USM, 5 independent)

University System of Maryland:  Most diverse public system in the country.
170,000 students (out of 300,000 in the state)
Geographically Diverse
Institutionally diverse
USM’s role as “convenor” to address policy issues
Within the System
Across segments
Existing P-20 Policy Office within Office of Academic and Student Affairs
Multiple federal grants to address practical issues

Nancy

I described the. Maryland higher ed context, our p-20 political context and huge cost in dollars and opportunity of the developmental math crisis.
I want to turn to the National Context for mathematics education reform
First—once we identified the issue, we didn’t have to invent solutions—we looked to the research to find options.
Dana Center, ECS, CCA. This conversation has been ongoing for a decade, at least.  And several groups have looked into evaluating the outcomes of various strategies.
By referencing the recent studies, we were able to select a strategy that looked like it would have positive results for our dev ed situation.
We chose to implement the pathways approach described by the Dana center.

The problem is—having a good idea and implementing a good idea across a whole state with many different kinds of higher ed institutions are very different things.

Even when we knew what we wanted to do, we had to make sure we could get agreement from the different stakeholder groups before moving forward—remember, USM has no power or authority over these institutions—just the role of convening and amplifying messages.
Research suggests that there are ways to address developmental education, but policy environments might create a barriers
Dana Center at UT Austin, Education Commission of the States, Complete College America all  offered different strategies to address developmental math:  pathways and co-requisites, among others, but they were hungry for evidence
U.S. Department of Education published grant opportunities through the Fund for the Improvement of Post Secondary Education (FIPSE)
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Common goals

❯ Reduce time spent in developmental/remedial math

❯ Increase the percentage of 1st year students successfully 
completing developmental math and general education 
math 

❯ Develop math pathways to place students in more 
appropriate courses for their educational goals and degree 
program area

❯ Provide better advising for incoming first-years to support 
other goals 

5

Presenter
Presentation Notes
NANCY SAYS:

What do those goals look like?

Reduce time spent in Dev math

Increase the number of 1st year students completing dev and gen ed math

Based on a national scan of strategies to reduce dev ed, we identified math pathways as the strategy we put our money on—simply put:  math aligned with majors.

Because majors is a big part of the strategy, we Need to  include advising as part of the strategy—how do students know what math to take?

This presentation may seem pretty linear—it wasn’t.
We moved from policy to practice to evaluation with Westat’s guidance. 

Our common goals allow us to Build grass roots support to redefine state requirements for general education mathematics in terms of competencies not courses

2.  We needed to do our homework--Identifying national trends related to general education mathematics—which led us to math pathways:  statistics for social science, algebra for STEM

3. Once we had stakeholder agreement on our goals, and an environmental scan that led us to agree on the pathways strategy, We turned to Westat  to help us leverage the policy collaboration (common goals) to apply for federal funds to create courses that address the problem and generate rigorous outcome evidence (i.e., meets WWC standards)

4. Finally, Drawing on Westat’s expertise to define research questions, and design and implement the study—gave is us the credibility with our stakeholders---to invest time and money to try a new approach to solving the dev ed problem.

And now, my colleague, and new friend, Jill Feldman, will describe the way Westat worked with us to develop the framework, within which we could ask our questions and get some reliable answers.

TRANSITION to JILL
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MMRI program logic

New developmental courses are designed and piloted

Students enroll in either the new or existing developmental 
math course

Data are collected from participating institutions over four 
semesters.
Cohort 1: Summer/Fall 2017 to Winter/Spring 2019
Cohort 2: Winter/Spring 2018 to Summer/Fall 2019

Additional enrollment/graduation data are collected from 
National Student Clearing House for transfer students

Presenter
Presentation Notes
Jill

Here is how the theory is intended to play out in practice.  
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MMRI theory of action

Developmental
Math Students

1 or 2 levels below 
college math

Stats Pathway 
Course 

1 or 2 levels below 
college math 

Elementary
Algebra Course
2 levels below 
college math

Intermediate 
Algebra Course
1 level below 
college math

General Ed
Statistics Course
Credit-bearing

Presenter
Presentation Notes
Jill

By creating a ToA, USM was able to translate their ideas in to a researchable set of questions with a research design developed to meet WWC standards with reservations.

By combining what were previously two developmental courses for students who enter college below college credit bearing math in to a single course and developing an alternative pathway for students who are non-STEM majors (and do not require algebra-based math), we hypothesized a single developmental course focused on quantitative literacy/statistics would result in fewer students get stuck potentially re-taking several courses that don’t meet the requirements of their major.  If successful, we hypothesized the Stats pathway would reduce time and save money invested by students and by USM to and support these students’ success.
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Goal:  Generate rigorous evidence of group differences

1. Success in developmental math 

• Passing rates

• Time to completion

2. Enrollment and success in college level math 

• Passing rates

• Time to completion

3. College retention 

• Continuous enrollment

• Graduation

• Return rates

Presenter
Presentation Notes
Jill

In a nutshell, the goals of the evaluation were to generate rigorous evidence of outcomes resulting from the new pathway, ultimately operationally defined and measured as indicated on this slide.

Westat worked closely with USM project leaders, teams from each campus and expert advisors to get input on ways to adapt the study in response to changes occurring outside the project to make sure the evaluation was responsive to the diverse contexts across campuses and our client’s need for rigorous data to inform ongoing policy discussions and decisions.  It was the open and collaborative exchange of ideas at each stage of the project that insured our work added value and was useful.  While this takes time and effort, the benefits of  investing developing collaborative relationships enabled us to improve the contextual and cultural responsiveness of  the study.  Next, I’ll introduce how we worked with campus teams during the pilot year frame comments by my colleagues Jen Flynn and Rachel Crowley, who will describe the ways their wisdom strengthened the usefulness of the evaluation.
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Distributed Wisdom: 
Piloting and Refining 
the Evaluation
Jennifer Flynn 
Jill Feldman
Rachel Crowley
Westat



Building relationships with campus teams

Presenter
Presentation Notes
JILL SAYS

Met with campus teams to kick-off study
On each campus team:  data liaison for each campus, faculty who revised the math courses
Communicated with liaisons via email, face-to-face, webinars, & phone
Minimized burden by creating codebook to align with annual data collected already by the state.
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Concerns that arose

Grant requirements that focus on:

❯ Full-time, first-time students

❯ Statistics as the outcome course

Diversity of campus pathways:

❯ Identifying target T and C courses

Presenter
Presentation Notes
JILL reviews 1st bullet and says:
Many campuses enroll large proportions of non-traditional (older or part-time) students who followed other pathways (students dropped in and out).  This raised flags that we needed to find ways to make how we defined and measured success more contextually and culturally responsive.  
Similarly, regarding the outcome course, we expanded this to include not only statistics, as originally proposed, but also other college credit bearing math courses that met non-STEM program requirements. 
Finally, we needed to confirm our understanding of the various course pathways on  each campus were accurate in order to consistently identify target T and C courses.

Next, Jen will describe how we partnered with campus teams to address these concerns.
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Addressing the concerns

❯ Project did a pilot in 2016–17

❯ We used the opportunity to test the evaluation’s data 
collection processes

❯ As a result, changes to study inclusion criteria, classes of 
interest as outcomes, tracking students longer over time

Presenter
Presentation Notes
JEN SAYS
Will talk about this more in next talk
Worked to identify correct courses
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Best practices for engagement

1. Clear and consistent 
communications

2. Listen carefully to 
participating 
institutions

3. Centralize internal 
and external 
communication 
records

4. Minimize responding 
burden 

Presenter
Presentation Notes
RACHEL SAYS THIS ONE
We achieved high levels of engagement from our data liaisons. This is because we laid the groundwork for trust early and kept that trust by consistently communicating with them throughout. These best practices for data liaison engagement are the building blocks for establishing trust and minimizing respondent burden. 

We applied these concepts to our practice by carefully documenting all communications with a school, as well as all QC or other issues for each school. And, we kept that documentation in a central location that was easily accessible by our entire project team. 

In practice,
We carefully reviewed old QC questions and responses, so we didn’t ask the same question multiple times. Several schools had complex course flows & rules for passing. By reviewing previous communications and decisions, we were able to not only minimize the number of questions data liaisons had to respond to, but we made them feel heard. We asked clarification questions, not duplicate questions. 
Also, we sent multiple reminders during data collection. As the study progressed, we were able to identify a data liaison’s basic schedule, and when they were more likely to respond to, or act upon a reminder.  By knowing if they were more likely to engage in the morning or afternoon, or if they had certain days off, we were able to time our communications accordingly 
We created a project email address that helped us keep all of our communications in one place, allowed quick response times to data liaison inquiries (since any available team member could respond), and helped secure the context and relationships built with each school in the event of staff turn over because emails were not sitting in an individual’s private inbox. 

Throughout the study we worked carefully with schools to understand their processes and gain their trust – which led to high engagement. This is evident by the fact that for the first data collection, we did not receive a 100% response rate until 3 Months after the original due date. But, the last data collection not only had a 100% response rate, but everything was received by the original due date. On Time.

And now, I’ll turn it back to Jill.
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Expert Wisdom: 
Defining and Measuring 
Success
Tara Dunderdale
Jill Feldman
Jennifer Flynn
Westat

14

Presenter
Presentation Notes
Thanks, Rachel. Next, we share ways we worked with expert advisors to improve the study’s contextual and cultural responsiveness to the diversity across campuses.  As the next slide shows,



Is our evaluation culturally responsive?

What if students take time off or transfer?

15

What about part-time or non-traditional students?

What about students who make multiple attempts to pass?

Presenter
Presentation Notes
JILL SAYS:
Through conversations with the institutions, and developing the code book for data collection, it became clear that student experiences were not homogenous or linear. To  help refine the research questions and the data collection plan to ensure the evaluation was inclusive of the diverse student bodies at these institutions, and to insure the study generated evidence relevant for use to inform policy, we engaged the client and the advisory group in conversations about how to define and measure success in a way that would not exclude students who follow a non-traditional path. 
As shown on the slide, our questions were: What about part-time or non-traditional students (e.g. those not enrolling in post-secondary work immediately following high school)?
Or students who needed to take a class more than one to pass? 
What about students take time off or transfer? 

Next, Jen and Tara will discuss the context surrounding each of these questions, and how we used what we learned to revise how we defined and measured success. Jen…
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What about part-time or non-traditional students?

16

The issue: part-time and non-traditional age students were 
common at two-year institutions 

Who we consulted with: The client and institutional 
representatives

Presenter
Presentation Notes
JEN SAYS

Original plan was to limit the study to full time, first time students. But we quickly learned that would dramatically limit the scope of who was eligible for the study, and not capture a lot of students the institutions serve. As discussed in the previous presentation, we worked closely with institutions during the pilot and throughout the study to identity and refine our data collection plan. The institutions pointed out the limitations of the original plan given the prevalence of part-time and returning or other non-traditional students in their student bodies. Fortunately, our evaluation coincided with a change to IPEDS data collection and outcome measures to include these students
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What about part-time or non-traditional students?

17

Source: Jones, G. (2017, October 17). Expanding Student Success Rates to 
Reflect Today’s College Students. NCES Blog. 
https://ies.ed.gov/blogs/nces/post/expanding-student-success-rates-to-reflect-
today-s-college-students

What we learned: Changes to IPEDS made inclusion possible.

Presenter
Presentation Notes
JEN SAYS

The change in the IPEDS data collection to include these students meant we could be more responsive to the contextual differences at the institutions in the study. By including this broader student population our study better reflect the diversity of student enrolling in developmental math, thus giving the institutions more usable information about the impact of the new courses. 
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What about part-time or non-traditional students?

18

The solution:
❯ Expanded eligibility criteria to include these 

students

❯ Added variables to our planned analyses to 
control for these differences

Presenter
Presentation Notes
JEN SAYS:

The solution was simple, we expanded our data collection to include these students, and controlled for these differences in our model. Excluding this students would have dramatically reduced our sample, and more importantly, not provided the institutions with information about the potential benefits of the redesigned developmental courses for these populations on their campuses. 
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What about students who make multiple attempts to pass?

19

The issue: Some students did not pass developmental or credit 
bearing math on their first attempt but did pass on a repeat 
attempt

Who we consulted with: The client and the advisory group

Presenter
Presentation Notes
TARA SAYS

Context/problem statement: 
This came up in the conversations with the institutions around the around the code book – the original research question narrowly defined success as passing the developmental class in the first semester, but the data suggested this was not every students’ trajectory. 
In consultation with the client and advisory group we determined that even if students were making multiple attempts, if fewer attempts were needed to pass overall, that would also be a positive outcome, and we wanted to still capture the students who did eventually pass, even if it was not on the first attempt.

Next slide
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What about students who make multiple attempts to pass?

20

What we learned: Number of attempts to pass is of interest to both 
institutions and their students. We needed to expand our definition of 
success.  

The solution:

❯ Revised the research questions

❯ Adjusted the code book

❯ Added a component to look at cost 
implications

Presenter
Presentation Notes
TARA SAYS:

Once we realized some students needed multiple attempts, since it was important to the client to learn if the treatment classes were shortening the time to graduation, we also discovered we needed to examine how we were operationalizing the time variable. This again required input from the client and advisory group over several iterative conversations to define both our research questions and our outcome variables in a way that would best serve the policy needs of the institutions and USM as a whole. 
In our solution we revised the research questions and code book, and added a new component for the evaluation to look at the cost implications of multiple attempts. That work is underway now. 

Next slide.
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What if students take time off or transfer?

21

The issue: The original research question asked about 
retention but was narrowly defined

Who we consulted with: The client and the advisory group

Presenter
Presentation Notes
TARA SAYS:

Context: The original research asked about retention over three years, whether a student stayed enrolled at their home institution for the three years of the study. Adding the pilot year reduced that to once year, effectively 3 semesters following the first attempt at developmental math. The larger questions that arose were ones of equity – specifically if a student took time off for non-academic reasons, or moved between institutions during the course of the study, was that a negative outcome? Since part time or intermittent enrollment would be particularly salient for non-traditional or part-time students who are more likely to have work or family commitments that produce barriers to continuous enrollment, we did not want to entirely discount these students’ efforts because they did not fit a narrow idea of a post-secondary academic trajectory. So again, in consultation with the client and their advisory group we examined what would provide them with the most useful information. 
�Next slide. 


https://www.westat.com/


What if students take time off or transfer?

22

What we learned: 
❯ A narrow definition of retention raises equity issues

❯ Transferability was important to the client and students

❯ Intermittent enrollment was also of interest

The solution:

❯ Revised the research questions

❯ Collected additional data through NSC

❯ Developed a proxy variable to capture 
intermittent enrollment

Presenter
Presentation Notes
TARA SAYS

We learned three things from these conversations: 
 First, as I mentioned before, there were equity issues related to a narrow definition of success regarding retention. 
Second, transferability of credits across institutions was an important component of this work, and as such a student who moved between institutions but was still enrolled each semester would be considered successful as it related to continuous enrollment. We also learned that if a student took time off, but graduated during the course of the study, the completion of the degree was more important to the client than the intermittent enrollment. 
And finally, we learned that for students who did take time off, what was important was whether they returned. 

So what we did was again, revise our research questions to reflect these broader definitions of success, and developed a proxy variable to capture if students who took time off during the study had reenrolled in the final semester, indicating that at the last point we have on record for them, they were back in school.

By engaging with the client, their advisory groups, and the participating institutions, and utilizing the relationships Rachel worked so hard to cultivate, we were able to revise our research questions, data collection, and analysis plan to reflect the more accurate context on the campuses and ensure that we were not automatically discounting the efforts of students who may not fit a traditional path in their academic career. 

So finally DeWayne and Karen are going to talk about their work in documenting the real time implementation of these new courses as policy shifted around them. 
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Practitioner Wisdom:  
Learning from 
Experience 
Dewayne Morgan
Karen Feagin
University System of Maryland

Presenter
Presentation Notes
Dewayne

MAX 10 minutes per presentation

Abstract: 
Going beyond the scope of the evaluation, the client (USM) discuss their work to create a full picture of on-going implementation and the impact of policy shifts.  Honoring the wisdom of practitioners, they first adapted a model to facilitate concurrent production of multiple manuscripts for publication by faculty from participating campuses.  Writing support offered during a weeklong summer retreat and ongoing coaching support resulted in publication of 8 manuscripts that detail unique aspects of implementing the statistics pathways of a diverse group of participating community colleges and four-year institutions The client concludes by drawing guidance and advice from their published stories about implementation so others can better understand the challenges faced by placement advisors, counselors and faculty and ways they effectively navigated these issues.




Goals & objective for monograph of project implementation

❯ Showcase diversity of institutions

❯ Provide context for the large quasi-experimental study

❯ Space and time for partner institutions to reflect and share

❯ Platform to more widely disseminate promising practices

Presenter
Presentation Notes
Dewayne

Many important and informative stories were beginning to take shape from the first three years of FITW. To provide a platform to disseminate the promising practices from this work, we facilitated the publication of a manuscript documenting various aspects of the FITW MMRI project through case studies, descriptive narratives, and other traditional research methodologies. Writing teams chose themes to explore for inclusion in our monograph.
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Building the monograph

❯ Developed a competitive RFP process

❯ Open to all FITW-MMRI Partner Institutions and Non-Partner Affiliates

❯ Small stipends for authors

❯ Two-day writing retreat at secluded location

❯ Provided Writing Coaches

❯ Multi-round editing process

❯ Publication release event

Presenter
Presentation Notes
Dewayne

Authors of selected manuscript proposals were invited to a 2 ½ day writing retreat at the Turf Valley Resort in Ellicott City. The writing retreat provided authors a space and opportunity to work without the distractions from home or office. In addition, authors received writing support & coaching from professional writers. By the end of the writing retreat, each manuscript had completed a 5-page first draft. 

Here are a few examples of what we wanted writers to explore and focus on:
challenges associated with pathway reform and strategies for overcoming;
how MMRI fit into or created a larger reform agenda at your institution;
institution-level findings related to student achievement, retention, engagement, etc.;
disciplinary and interdisciplinary curricular or student advising best practices;
building faculty capacity (leadership, teaching skills & classroom design, assessing student learning, etc.);
department or institutional changes in conceptual and theoretical frameworks;
implementation and sustainability; and,
comparisons and collaborations across institutions.
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Monograph represents the diversity of higher education in America

❯ 4 Community Colleges

❯ 5 4-Year Institutions

❯ 2 HBCUs

❯ Open- and Selective-Enrollment 
Institutions

❯ Undergraduate Enrollment 
Ranging from 2,400 to 47,000

❯ Geographic Diversity:

• Residential Campuses

• Commuter Campuses

• Metro-Urban

• Rural

Presenter
Presentation Notes
Dewayne

We have a variety of institutional types included in our monograph, representing the diversity of higher education in America. We had representation from both open- and selective-enrollment institutions. Our teams of authors came from 4 community colleges and 5 four-year universities, including 2 HBCUs. We had a huge variety in terms of size, with undergraduate enrollment ranging from 2,400 to 47,000. And our institutions had both residential and commuter campuses, and were located in metro-urban areas as well as rural settings. Now Karen is going to provide some more information on the monograph itself.
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Presenter
Presentation Notes
Karen

Thanks, Dewayne. Since Westat has been our amazing external evaluator, we wanted to showcase some of the stories from our institutions that would not be reflected in the evaluation. So we titled our publication Stories from the Journey, since the past five years have indeed been a journey, for our institutions as well as for us in the System office.
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Stories From the Journey. . . 

Institution Name Institution Type Undergraduate 
Enrollment Title

Anne Arundel Community 
College

2-year community 
college

18,734 (credit 
students)
7,923 (full-time 
equivalent) A Tale of Two Co-Requisites: Integrating Foundational Skills and Statistics (co-

authored by faculty members and administrators from both institutions)

Montgomery College 2-year community 
college

22,875 (credit 
students)
6,864 (FTE)

Towson University 4-year university 19,818 How a Statewide “Nudge” Became a Call to Action in One Mathematics 
Department

University of Maryland, 
Baltimore County 4-year university 11,260 Career-Relevant Mathematics Pathways: On the Road to Student Success

University of Maryland 
Global Campus 4-year university 47,253 Problem-Solving Model and Applications to Real Life: Development of an 

Alternative Statistics Pathway

Howard Community College 2-year community 
college

14,444 (credit 
students) Howard Community College’s Pathway to Statistics

Harford Community College 2-year community 
college

8,225 (credit 
students)

Perfecting the Recipe: Making the Right Decision for a Blend of Content in a Pre-
Statistics Course

Coppin State University 4-year university; 
HBCU 2,362 Co-Requisite Statistics Course for Non-STEM Students: Does it Work?

Morgan State University 4-year university; 
HBCU 6,026 Wedded Bliss: Lessons Learned from Uniting Math Placement with Math Pathways

Presenter
Presentation Notes
Karen: Now for a brief overview of some the chapters in our monograph. You can access the full monograph on our website, if you like, by going to mmri.usmd.edu and navigating to the resources page. But for just a few highlights-- Two of our community colleges, Anne Arundel Community College and Montgomery College, worked together to describe each institution’s path through pre-requisite and co-requisite course development and revision to best meet their students’ needs. The University of Maryland Global Campus described their experience aligning their revised statistics pathway course to programmatic needs based on a university-wide needs analysis, and explained their approach to online statistics instruction – well before the COVID crisis, since UMGC is a fully online university. And several institutions, including Towson University, University of Maryland, Baltimore County, and Morgan State University, found that their participation in the MMRI led them to re-examine and revise their placement policies, which has actually led us in the System office to convene institutional partners for further work statewide in revisiting placement policies and practices. 

------------------
At Towson University, the math department used their participation in FITW to inspire several changes in addition to the development of the statistics pathway, including revamping their placement policies.

The University of Maryland, Baltimore County also revised their placement policies in light of their work with FITW, including using the ALEKS PPL adaptive learning and assessment system.

The chapter from Howard Community College described their design process for their new statistics pathway course and reported on the improved student outcomes in the new course over their previous developmental course.

At Harford Community College, the math department maintained a continual improvement mindset and revised the specific content covered in their developmental course several times in order to “perfect the recipe” for course content.

Coppin State University used a co-requisite model in their math department, and their chapter used quantitative analysis and test mapping to compare co-requisite and ”traditional” student outcomes on the course final exam.

The math department at Morgan State University has also been reconsidering its placement practices and described a pilot experience using ALEKS PPL for placement with several students.
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Implications for future project design and evaluation

❯ Effective strategy for getting wide-spread support and buy-in to the project's 
research and evaluation goals

❯ Design and plan for space and time for practitioners to reflect DURING the 
process

• Take authors away from regular physical location

• Opportunity to hear and share writing progress with authors

• Choose writing coaches who have experience with this type of writing 
(different from the type of writing authors may be accustomed to in the 
disciplines)

• Set realistic timelines with periodic markers

❯ Relatively low-cost (financial) with the potential for high payoffs

Presenter
Presentation Notes
Karen: Wrap up

Overall, the combination of the high-level evaluation meeting WWC standards with this on-the-ground perspective of the nuts-and-bolts work was highly successful. The writing project helped garner wide-spread support and buy-in to the project’s research and evaluation goals. We recommend that others embarking on research like this, especially so far-reaching and with so many varied stakeholder groups, employ a similar strategy. Be sure to plan ahead of time to build it into the project design. Plan for space and time for practitioners to reflect during the process. Support your authors in the process – take them away to a retreat (when we’re able to do that again, after COVID!), so they can focus on their writing and have opportunities to hear and share writing progress with the other authors. Bring in writing coaches who have experience with this type of writing, which is likely a different genre than what practitioners are accustomed to. And set realistic timelines with periodic markers to check in and keep everyone accountable. 

This experience was relatively low in financial cost but produced fantastic results! The authors have been able to add the manuscript to their CVs and portfolios; our publication release event was well-attended and reached a diverse audience; and we have now documented the invaluable viewpoints of the faculty who are ultimately the ones implementing the intervention – in many ways, faculty members have the final word in educational interventions, and we found how much we can learn if we just listen.


https://www.westat.com/


Questions?

❯ Questions? 

❯ Comments?
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Karen: Now I’ll pass this back to Leslie, for questions and comments about our panel.

https://www.westat.com/
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